
 

Pupil Premium Strategy Statement:​ ​ ​ ​ ​
Drew Primary School (2025-26) 
This statement details our school’s use of Pupil Premium funding to help improve the attainment 
of our under-resourced pupils.  

It outlines our Pupil Premium strategy, how we intend to spend the funding in this academic year 
and the outcomes for under-resourced pupils last academic year. 

School Overview 

Detail Data 

Number of pupils in school 397            401 

Proportion (%) of Pupil Premium eligible pupils 52.1%        50% 

Academic year/years that our current Pupil Premium strategy 
plan covers 

2024/25      
2025/26 - Year 2 of 3 
2026/7 

Date this statement was published December 2025 

Date on which it will be reviewed September 2026 

Statement authorised by Jo Conduit, Trust Leader 

Pupil Premium lead Dulcie Sharp 
Head Teacher 

Governor / Trustee lead Sabina Onwuka 
Chair of Governors 

Funding overview 

Detail Amount 

Pupil Premium funding allocation this academic year £243,915 

Pupil Premium funding carried forward from previous years  £0.00 

Total budget for this academic year 
 

£243,915 
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Part A: Pupil Premium Strategy Plan 

Statement of Intent 
Drew demographics 
 

-​ Drew is a 2 form school with Nursery in the London Borough of Newham 
-​ Newham has the second highest rate of child poverty in London (44%) 
-​ 5.2% of children at Drew have an EHCP (Education, Health & Care Plans); this is 

above the national average of 3%. We have a further 12.2% of children on SEN 
support; this is below the national average of 13.6%  

-​ 49.6% of children at Drew have English as an Additional Language. This is well above 
the national average of 20.8%. 

 
Our ambition 
 
At Drew, we believe in celebrating success for every child, at every level. With high 
expectations and ambition for all, we are driven by a belief that 'better is possible'. We are 
committed to the development of children who are aspirational for themselves and their 
community, and who want to contribute to society as a whole - as per our motto, ‘Learning 
today for tomorrow’s world’. 

We strive to ensure each child leaves our school with rich skills and knowledge. With this at the 
forefront of our mind, we believe that all children should progress and attain as well as they are 
able. Therefore, our intent is to support our under-resourced pupils, including all children who 
are vulnerable or may require additional support, to achieve these goals.  

We recognise that many of our children have barriers to their learning caused by deprivation 
and low levels of language on arrival at school, and know that the most effective way to raise 
attainment is to ensure all children receive quality first teaching.  

Our current strategy is focused on what expert teaching looks like at Drew, and our priority is to 
maximise the pupil premium grant as follows:  

-​ Ensuring all pupils receive quality first teaching each lesson;  
-​ Closing the attainment gap between under-resourced pupils and their peers;  
-​ Providing targeted academic support for pupils who are not making the expected 

progress;  
-​ Addressing non-academic barriers to attainment such as attendance, behaviour, well 

-being and cultural capital;  
-​ Ensuring that the Pupil Premium Grant reaches the pupils who need it most. 

Finally, please note that throughout our strategy, we intentionally use the term 
‘under-resourced’ to describe pupils, rather than ‘disadvantaged. 
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Challenges 
This details the key challenges to achievement that we have identified among our 
under-resourced pupils. 

Challenge 
number 

Detail of challenge  

1 We want to improve Quality First Teaching for all and have recognised that 
many of our under-resourced pupils do not always have the precise models and 
scaffolds they need to become successful, independent learners. We need our 
teachers to be intentional in the strategies they use to optimise communication 
and drive thought.  

2 When they start school, our baseline assessments - as well as the NELI 
assessments we complete - show that under-resourced pupils come into 
Reception with very low language and communication skills.   

3 In reading, our under-resourced pupils have insufficient opportunities to develop 
their reading skills. This begins in Early Years with limited exposure to stories 
beyond school, and continues through KS1 and KS2 with challenges around 
fluency, vocabulary development and comprehension.  

4 Our under-resourced pupils often find writing challenging.  This begins in Early 
Years with transcription and as they continue through the school, writing 
outcomes vary depending on the quality of the model, their application of 
grammar, punctuation and spelling, and their choice of vocabulary. 

5 In maths, our under-resourced pupils do not always have a secure 
understanding of number; they can struggle to retain number facts and have 
difficulty using and applying their learning. They need more opportunities to 
practise, develop and apply a stronger understanding of number.     

6 A significant proportion of under-resourced pupils have other barriers to 
learning; some have social and emotional barriers and/or low motivation. This 
is frequently linked to trauma they have experienced.   

7 Attendance for under-resourced pupils in 2023-24 was 1.03% below their peers, 
with current persistent absenteeism for under-resourced pupils 4.1% higher 
than their peers. This indicates a challenge around patterns of attendance.  

Intended outcomes  
This explains the outcomes we are aiming for by the end of our current strategy plan, 
and how we will measure whether they have been achieved. 

Intended outcome Success criteria 
To improve Quality First Teaching, teachers will 
be supported to implement a 6-part lesson 
structure that optimises their direct teaching 
input. They will also be supported to use 
planning to focus on what pupils will be 
thinking hard about rather than the activities 
they expect to be completed. 

By 2026/27, teachers will have developed a 
range of adaptive pedagogical strategies as 
part of a shared toolkit, which they are able 
to use consistently and ensures that all 
teachers are communicating clearly and 
pupils are thinking hard about learning. 
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To improve pupils’ communication and 
language in EYFS, so that a greater proportion 
of pupils, and particularly those who are 
under-resourced, are well prepared for Y1. 
 
 

By 2026/27, the proportion of pupils 
achieving expected in the ELGs for 
Communication and Language will be higher 
than in 2023/24. This is for all pupils, and 
particularly those who are under-resourced. 
NELI scores will show progression from the 
baseline of 72% children scoring under 100 
to a significantly improved percentile ranking 
for the identified children. 
 
Pupils will demonstrate: good listening and 
attention; improved vocabulary; the ability to 
communicate in full sentences; clarity in their 
communications; and will be able to hold a 
conversation with their teachers and peers. 
 

To improve reading attainment for 
under-resourced pupils by the end of KS2. 

By 2026/27, KS2 reading outcomes for 
under-resourced pupils at Drew will be in line 
with the national average for all pupils at the 
expected standard. 
 
Pupils will demonstrate: strong decoding 
skills; improved fluency and comprehension; 
a wider vocabulary and good reading habits. 
 

To improve writing attainment for 
under-resourced pupils by the end of KS2. 
 
 

By 2026/27, KS2 writing outcomes for 
under-resourced pupils at Drew will be in line 
with the national average for all pupils at the 
expected standard. 
 
Pupils will demonstrate: improved grammar, 
punctuation and spelling; greater coherence 
in the structure of their writing and a precise 
use of vocabulary to fully demonstrate their 
ideas. 
 

To improve maths attainment for 
under-resourced pupils by the end of KS2. 
 

By 2026/27, KS2 maths outcomes for 
under-resourced pupils at Drew will be in line 
with the national average for all pupils at the 
expected standard. 
 
Pupils will demonstrate improved arithmetic, 
and be able to use their mathematical 
fluency when using and applying their 
understanding. 
 

To improve behaviour for learning for all pupils. 
 

By 2026/27, under-resourced pupils with 
identified social and emotional barriers to 
learning will be using strategies to improve 
emotional regulation more regularly. The 
data from student voice shows them 
identifying as having higher levels of 
resilience. 
 

4 



 

To improve attendance for all pupils, 
particularly those who are under-resourced. 
 

Attendance will be in line with national 
averages by 2026/27 demonstrated by: 

●​ the overall unauthorised absence rate 
for all pupils being no more than 
1.75%, and there is no attendance 
gap between under-resourced pupils 
and their peers. 

●​ the percentage of all pupils who are 
persistently absent being below 10%.  

 

Activity in this Academic Year 
This details how we intend to spend our Pupil Premium funding this academic year to 
address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost:£100,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Instructional Coaching 
Instructional Coaching 
for all teachers, using 
Steplab. 

The EEF Effective Professional 
Development guidance recognises the 
impact of good quality professional 
development in enhancing outcomes for 
all pupils, using the key mechanisms of: 
building knowledge; motivating teachers; 
developing teaching techniques; and 
embedding practice. There is also 
growing evidence of the impact of 
instructional coaching as a specific 
strategy to improve teachers’ pedagogy, 
with Steplab identified as an effective 
tool for developing the quality of 
teaching and learning. 

1 

High Quality Teacher 
CPD 
CPD on Quality First 
Teaching and strategies 
to ensure that teachers 
communicate clearly and 
drive thought, and all 
pupils are accountable 
for thinking hard.  
 
 
EYFS CPD on the 
ShREC approach 

The EEF Effective Professional 
Development guidance states that high 
quality CPD effectively embeds practice. 
We also know that learning happens 
when our teachers communicate clearly 
and drive thought so that pupils think 
hard about the material. Teachers can 
use accountable questioning, add 
challenges and scaffolds, and guide 
practice so that pupils' attention is 
focused on the learning.  
 

1 
 
 
 
 
 
 
 
 
 

2 

5 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development


 

ensures that teachers 
are more efficiently 
supporting 
under-resourced pupils 
to become better 
communicators.  
 

EEF blog explains how practitioners can 
use the ​‘ShREC’ approach to engage 
young pupils in high quality interactions. 

Standardised 
assessment  
Termly assessments 
through Renaissance: 
Star Assessment, NfER 
and White Rose. 
 
 

Standardised tests and assessment 
more generally can be used for three 
purposes: to support learning through 
retrieval practice; to support school level 
decision making; and to inform 
classroom teaching. Tests can provide 
reliable insights into the specific 
strengths and weaknesses of each 
student to help ensure they receive the 
correct additional support through 
interventions or teacher instruction. 
EEF Blog: Assessing Learning… (Rob 
Coe) 

1, 3-5 

Phonics 
Read, Write Inc ongoing 
training and development  

Phonics approaches have a strong 
evidence base that indicates a positive 
impact on the accuracy of word reading 
(though not necessarily comprehension), 
particularly for under-resourced pupils. 
The school continues to invest in Read 
Write Inc, including time for the Phonics 
Lead to monitor progress and support 
staff. 

EEF Phonics 

3 

Reading  
Continue to embed a 
reading curriculum which 
provides high quality 
reading opportunities, 
teachers explicit 
comprehension skills and 
deepens vocabulary. 

The EEF Teaching and Learning Toolkit 
identifies the value of reading 
comprehension strategies, which focus 
on learners’ understanding of written text 
and support them to learn a range of 
techniques, including text retrieval, 
inferring meaning, summarising and 
developing questioning strategies. 
Evidence suggests a +6 month benefit to 
pupils. 
EEF: Reading Comprehension 
Strategies 

3 

Writing 
Continue to embed the 
Talk 4 Writing across the 
school, enabling all 
pupils to apply their 
knowledge and skills 
through writing for 
different purposes. 

The EEF: Improving Literacy in KS2 
guidance, supports a structured 
approach to teaching writing composition  
and developing pupils’ transcription and 
sentence construction. There is also 
evidence from EEF: oral Language 
interventions that the principle of talk for 
writing has a high impact of +6 months. 

4 

Maths  The Ofsted Research Review in 
Mathematics states that ‘Novice learners 
of new mathematics content need 

5 
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https://educationendowmentfoundation.org.uk/news/eef-blog-the-shrec-approach-4-evidence-informed-strategies-to-promote-high-quality-interactions-with-young-children
https://educationendowmentfoundation.org.uk/news/eef-blog-assessing-learning-in-the-new-academic-year-part-1
https://educationendowmentfoundation.org.uk/news/eef-blog-assessing-learning-in-the-new-academic-year-part-1
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks2/EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf?v=1702891183
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://www.gov.uk/government/publications/research-review-series-mathematics/research-review-series-mathematics#newlearning
https://www.gov.uk/government/publications/research-review-series-mathematics/research-review-series-mathematics#newlearning


 

Continue to embed 
White Rose Maths, 
including staff training, to 
support teachers to 
develop a stronger 
instructional approach to 
teaching. 
 
 

systematic instructional approaches 
similar to those used to teach early 
reading and writing.’ We have therefore 
identified White Rose to support our 
maths curriculum, which provides a 
strong curriculum sequence and greater 
equity through instruction.  

 

Targeted Academic Support (for example, tutoring, one-to-one support, 
structured interventions)  

Budgeted cost: £100,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Whole School 1:1 
interventions  
Continued use of 
teacher-led tutorials that 
focus on addressing 
pupils’ next steps. 

Our Feedback for Progress is carefully 
crafted to allow teachers the opportunity 
to identify the next steps that children 
need to close the gap in their learning. 
Our 1:1 teacher-led tutorials allow pupils 
to have quality first, personalised 
sessions with the sole focus being on 
their own development. 

EEF: Small group tuition 

3-5 

Precision Teaching  
Provide refresher 
training for all support 
staff, and continue to 
embed as a key 
intervention for 
under-resourced pupils. 
Implement monitoring 
systems to ensure 
quality of delivery. 

EEF: Small group tuition is most likely to 
be effective if it is targeted at pupils’ 
specific needs. With precision teaching, 
the intervention is based on pinpointing 
a specific skill that the pupil needs to 
improve within reading, writing or maths. 
The EEF also states how training for 
staff is likely to increase impact. 

3-5 

Phonics Boosters 
Additional phonics 
sessions targeted at 
under-resourced pupils 
who require further 
phonics instruction.    

Phonics approaches have a strong 
evidence base indicating a positive 
impact on pupils from under-resourced 
backgrounds when used in small groups 
and 1:1. 

Phonics | EEF  

3 

Accelerated Reader 
Use of the programme 
to improve pupils’ 
reading habits, including 

Evidence suggests that reading 
comprehension approaches need to be 
tailored to pupils’ current reading 
capabilities and that approaches 

3 
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
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building stamina, fluency 
and comprehension, by 
enabling them to read 
appropriate texts. 

involving digital technology can be 
successful in improving reading 
comprehension. 
Reading comprehension strategies | 
EEF  

Year 6 Boosters 
Investment in Year 6 
revision sessions, 
including the use of 
revision guides for 
homework.  

The small group tuition evidence also 
applies here, but under-resourced pupils 
also typically receive additional benefits 
from regular, well structured homework 
tasks. Opportunities to attend booster 
sessions can help to overcome barriers 
pupils may face, by offering the 
resources and support needed.  

3-5 

NELI 
Use of the programme 
to support pupils’ 
language development 
in Reception. 

The Nuffield Early Language 
Intervention programme is a well 
researched and effective way of 
ensuring language development is 
successful.  
The school has invested in training a 
dedicated member of staff to carry out 
NELI with children in Reception. 
EEF research on NELI programme. 

2 

SaLT interventions 
Investment in additional 
SaLT services to ensure 
wider identification of 
needs and support for 
staff delivering SaLT 
interventions 

Specialist, targeted SaLT sessions in 
groups and individual sessions. Specific 
interventions and support identified. To 
develop language through play and 
interaction. 
EEF small group tuition 
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Wider Strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £44,000  

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Social, Emotional and 
Mental Health (SEMH) 
Universal support and 
mentoring from the 
Pastoral Support Team, 
and specific 
interventions for pupils, 
including work with a 
learning mentor, 
behaviour outreach, 
social skills groups, 

SEL interventions in education are 
shown to improve SEL skills and are 
therefore likely to support 
under-resourced pupils to understand 
and engage in healthy relationships with 
peers, emotional self-regulation and 
resilience, all of which may subsequently 
increase academic attainment. 

Social and emotional learning | EEF  

6 

8 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://www.teachneli.org/
https://www.teachneli.org/
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/nuffield-early-language-intervention-neli
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning


 

through using Zones of 
Regulation etc.  

Attendance     
Develop more targeted 
support for improving 
attendance to directly 
work with families in 
most need. 

There is a national issue around 
attendance post-Covid. Working 
together to improve school attendance is 
clear about the impact that poor 
attendance has on pupil outcomes over 
time, and we are committed to improving 
this. 
Apply to be a part of the RISE 
attendance and behaviour hub.  

7 

Parental Engagement 
Develop a programme 
for deepening the 
involvement of parents 
in their children’s 
learning. 

EEF: Parental Engagement evidence 
suggests that parental engagement 
strategies are typically more effective 
with parents of very young children. At 
Drew, we need to consider how to build 
upon and maintain parental 
engagement as pupils get older. 

2-5 

Under-resourced 
subsidy 

There are occasions when this subsidy 
can be used to enable opportunities for 
all pupils to participate fully in all 
aspects of school life, including 
Educational Visits to ensure that 
children have enhanced experiences 
beyond the classroom to develop their 
breadth of vocabulary and 
understanding. 

1, 6 

 
Total budgeted cost: £244,000 
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Part B: Review of the Previous Academic Year 

Outcomes for Disadvantaged Pupils 

We have analysed the performance of our school’s under-resourced pupils during the previous 
academic year, drawing on national assessment data and our own internal summative and 
formative assessments. This analysis comes at the end of the first of a three-year strategy 
plan, and has informed a decision to refresh our strategy beginning in this academic year. 

To help us gauge the performance of our under-resourced pupils, we compared their results 
against whole cohort and national data. 

(a)​Statutory Attainment Data 

Attainment Drew (all)% Drew PP% Drew NPP% National Av 
(all)% 

GLD 71% 56% 78% 68.3% 

Y1 Phonics 82% 77% 84% 80% 

Y4 MTC (full 
marks) 

47% 42% 64% 37% 

Y6 RWM 76% 77% 65% 62% 

 

(b)​Internal Attainment Data 

 RWM Exp %   RWM HS % 

Y1 PP 50% Y1 PP 8% 

Y1 NPP 63% Y1 NPP 32% 

Y2 PP 36% Y2 PP 7% 

Y2 NPP 70% Y2 NPP 22% 

Y3 PP 54% Y3 PP 18% 

Y3 NPP 57% Y3 NPP 11% 

Y4 PP 42% Y4 PP 11% 

Y4 NPP 36% Y4 NPP 9% 

Y5 PP 52% Y5 PP 3% 

Y5 NPP 56% Y5 NPP 15% 
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What the Data Tells Us 

In both statutory and internal data, the trajectory is that as children progress through KS1 and 
into KS2 at Drew, the disadvantage gap closes. While under-resourced children at the end of 
KS2 outperformed peers both in school and nationally, this is not yet the embedded trend of 
multiple years that we want to see. We also feel that our outcomes for higher attaining pupils 
can improve further: while 8% of under-resourced pupils at Drew met the higher standard in 
reading, writing and maths at the end of KS2 compared with only 4% nationally, we can see 
from our internal data that there is still work to do in closing the gap with their higher attaining 
peers. Continuing to root our staff CPD deeply in pedagogy and improving teachers’ expertise - 
particularly in enabling children to think hard about their learning - will have the impact on 
learners over time that we are aiming for. 

There are a number of elements of our last year’s plan which have been effective in closing the 
‘disadvantage gap’ in school, specifically targeted strategies such as precision teaching; 
teacher-led 1:1 next step tutorials and phonics boosters. The introduction of a new maths 
scheme has led to more instructional maths teaching that focuses deeply on number and 
fluency. We will continue to focus with greater precision on specific elements of Quality First 
Teaching; to use assessment information more rigorously to identify students that might benefit 
from targeted support and to prioritise building strong foundations in early literacy. All of these 
will help us to reduce the disadvantage gap earlier and build stronger overall outcomes year on 
year.  

We have reviewed our strategy plan and made changes to how we intend to use some of our 
budget this academic year to enable these changes to be realised.  

Externally Provided Programmes 
Please include the names of any non-DfE programmes that you used your Pupil 
Premium to fund in the previous academic year.  

Programme Provider 
RWI Ruth Miskin Literacy 

White Rose Maths White Rose Maths 

Talk for Writing Pie Corbett 
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